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Abstract 
The purpose of this study is to examine the civic engagements and participation levels of university students in terms of free 
time/leisure activities and voluntary activities and also their understanding of youth work and youth policies. A group of students 
(n: 250) in Ankara University were asked about their daily activities and also their involvements to any 
social/voluntary/community. Results revealed that the students of Educational Sciences Faculty have limited engagement in 
terms of leisure and civic activities. They also have little knowledge about the civic institutions, activities and implementations 
on youth work and youth participation in Turkey. Thus, the curriculums, programmes and activities should be reviewed and 
strengthened to make the future teachers more capable. 
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1. Introduction 
There has been a growing interest in the last decade that young people should be more involved in the 
making of decisions that affect them. Acceptance of this principle has increased the activities involving children and 
young people (Sinclair, 2004). Developmental researchers have increasingly recognized the importance of 
identifying the multiple social ecologies in which children and adolescents spend time, and of documenting ways in 
which experiences within such contexts have implications for adjustment. It is important to support strong and 
active communities in which people of all ages and backgrounds are valued and participate on equal terms by 
developing social policy to build a fair, prosperous and cohesive society in which everyone has a stake.  
The literature on civic engagement benefit from taking agency and public action, already implicit in the 
concept of ‘active citizenship’ as central concepts. The civic experiments in daily life are a powerful resource for 
active citizenship. The notion of active citizenship involves the process of civic engagement and also emphasizes 
agency and the process of change. These civic initiatives involve everyday politics, negotiation and collaboration 
creating public spaces to serve as media for learning and for co-construction around common needs. Researchers 
have recently used the term engagement to refer to the extent to which students identify with and value schooling 
outcomes, and participate in academic and non-academic school activities. Its definition usually comprises a 
psychological component pertaining to students’ sense of belonging at school and acceptance of school values, and a 
behavioural component pertaining to participation in school activities (Willms, 2003, Finn,1993; Finn and Rock, 
1997). 
Even when the media’s message about youth is positive, it often conveys the idea that youth are "the 
leaders of tomorrow." “Children are the future" and "the future belongs to the youth" or even calls to "give youth a 
voice" are common phrases in popular discourse. Media outlets, political leaders, and children’s advocates often 
encourage the public to view youth as investments in tomorrow—a time when the young will take adults’ place in 
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working, supporting families, and serving their communities. This traditional perspective fails to take into account 
that in many countries, youth are very much active players, contributing to the public good, and having a voice in 
their communities. This more current view is captured in language describing youth as "assets," "active agents of 
social change," or "decision-makers," as well as by individuals who are promoting more democratic, inter-
generational relationships through "adult-youth partnerships." Such concepts can be traced to both a shift in child 
and youth studies and to the emerging youth development field. As adults, we are encouraged to invest in the young 
today so that they will have the skills and resources they will need in the future. Such thinking obscures the fact that 
young people are already making solid contributions to others—tutoring younger children, protecting the 
environment, starting their own businesses, and leading new initiatives to improve their communities. Yet these 
contributions are frequently overlooked, with young voices going unheard. Even more regrettably, the vast potential 
for young people to further contribute to their communities goes largely untapped. Youth are assets to the 
community, and active agents of change who can contribute their energy, idealism, and insights to a community’s 
growth and progress. They are not merely passive recipients of programs and support. That’s why Education 
Faculties should emphasize programs and strategies that promote youth participation in schools, communities, and 
places of work.  Yet as critical as youth participation is the notion of positive youth development. Although school 
is considered to play a role in adolescents’ civic socialization there are still gaps in which schools affects the 
development of civic attitudes (Youniss, Bales, Christmas-Best, Diversi, McLaughlin & Silbereisen, 2002). 
From the teacher education side, youth development frameworks are also moving away from deficit 
models, valuing instead young people for their potential, and designing interventions to build a set of core 
competencies needed to participate successfully as adolescents and adults. This approach considers young people 
through a more holistic lens, addressing the broad range of their social, moral, emotional, physical, and cognitive 
competencies. Most students participate in academic and non-academic activities at school, and develop a sense of 
belonging. School is central to the daily life of many youths. At the very time that there is so much worldwide 
attention to civic engagement about civil society, there is a con tradictory debate swirling in higher education about 
whether schools and universities should teach citizenship and civil society (O’Connell,2004). Teachers are key 
people to work with other state agencies, local governmental agencies and community groups to regenerate 
neighbourhoods, to support families; to develop the potential of every individual; to build the confidence and 
capacity of the whole community to be part of the solution; and to promote good race and community relations, 
combating prejudice and xenophobia. Thus, students of faculty of Education should have the characteristics to 
ensure that active citizenship contributes to the enhancement of democracy and the development of civil society. 
This paper will draw on the example of the civic engagements of students at Faculty of Educational 
Sciences where teacher candidates are educated. The purpose of the study is to examine the civic engagements and 
participation levels of university students in terms of free time/leisure activities and voluntary activities and also 
their understanding of youth work and youth policies. The main objective of this study is to test to what extent the 
teacher candidates are involved in civic work. My assumption is that the students of Educational Sciences Faculty 
should be engaged in many social/cultural activities as well as voluntary or community activities. The differences 
were analyzed by gender and departments.  
2. Methodology 
The research group consisted of 250 junior (third year) students from Ankara University, Faculty of 
Educational Sciences. 139 female and 106 male students were subject to the research. The students were from 
different departments. The 7 departments which have graduate students at the faculty are as follows: 
Psychological Services in Education 
Preschool Teaching 
Classroom Teaching 
Education of Religious Culture and Moral Knowledge  
Education of Computer and Learning Technologies  
Social Sciences Teaching 
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Special Education   
 
The data was gathered by “Civic Engagement Questionnaire” at the Ankara University Faculty of 
Educational Sciences in spring term in 2009. In the questionnaire, students were asked about their daily activities in 
weekdays and at weekends and also their involvements to any social/voluntary/community groups were evaluated. 
They were also asked about their definitions and opinions on youth participation, youth policy and voluntarism. 
Percentages and frequencies were gathered and the data was analyzed by chi-square in order to see the differences 
between gender and departments.  
3. Results 
In this section, the results derived from the data of the questionnaire will be evaluated. Although it was not 
aimed to compare the social and economical statuses of the students’ families, there were questions about students’ 
parents educational levels (Table 1) and hometowns in order to have an opinion.  
Table 1: The literacy of mothers and fathers: 
 
 Mothers Fathers 
Level of Education f % f % 
Illitarate 
Primary school 
Secondary school 
Highschool 
University/Collage 
Graduate 
38 
128 
30 
36 
13 
- 
15,5 
52,2 
12,2 
14,7 
5,3 
- 
6 
95 
31 
56 
54 
3 
2,4 
38,8 
12,7 
22,9 
22,0 
1,2 
Total 245 100,0 245 100,0 
 
Table 1 shows the educational levels of parents. 52.2 % of the mothers had primary school diploma and 
15,5 % of them were illiterate. Among the fathers, 38.8 % of them had primary school degree where 22.9 % had 
high school diploma.  This table reveals the low educational levels of the parents of the students in Educational 
Sciences Faculty where although most of the students (f: 128) were from cities, 80 of them were from towns and 26 
were from villages. There was no significant difference between departments in any of the items  
It was important to see the daily activities of students in order to evaluate leisure/free time activities both in 
weekdays and at weekends and to see how much time they spend in civic/public work. 
Table 2: In weekdays and at weekends free time activities of students 
 
Activities In weekdays (a)  At weekends (b) 
 Percentages F2 p Percentages F2 p 
 female male   female male   
Do sports 7,2 43.4  4.470  .000*  7.2 40.6 3.951  .000*  
Watch TV 35.3  25.5  2.688  .066  23.0 23.6 .011  .518  
Listen to music 51  49  .098  .427  39,6  39,6    
Surf in the internet 39.6  55,7  6.259  .009  43.2 39.6 .311  .335  
Read books 46,8  40,6  .937  .201  33,1 37,7  .569  .268  
Go to bars, pubs and cafes 5.8  12.3  3.251  .058  10.8 15.1 1.008  .209  
Rest 25.9  21.7  .581  .271  25.2 24.5 .014  .514  
Hang around 30.9  14.2  9.376  .002*  57,6  36.8  1.082  .004*  
Visit friends 9.4  7.5  .250  .397  17.3 11.3 1.696  .131  
Go to artistic activities 7.9  4.7  1.007  .231  11.5 11.3 .002  .565  
Attend university clubs’ activities 6.5  4.7  .345  .383  3.6 0.9 1.773  .183  
Do voluntary work at NGOs 4.3  1.9  1.124  .245  2.9 1.9 .247  .476  
Attend academic activities (seminars, 
conferences, courses) 
2.9  2.8  .000  .646  12.9 5.7 .022  .626  
Study 18  10.4  2.777  .067  0.7 0.0 3.616  .044  
Do arts & crafts 1.4  0.9  .122  .601  2.9 1.9 .766  .567  
Attend courses (language, KPSS) 9.4  4.7  1.898  .128  2.2 1.9 .247  .476  
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Other 0.7  0.0  .766  .567  0.7 0.0 .766  .567  
*p<.005 
In weekdays, female students mostly spend time listening to music (51 %), reading books (46.8 %), surfing 
in the internet (39,6%) and watching TV (35.3%). At weekends, they mostly hang around (57.2 %), spend time in 
the internet (43.2 %), listen to music (39.6 %) and read books (33.1 %). Male students surf in the internet (55.7%), 
do sportive activities (49%), listen to music (43.4 %) and read books (40.6 %) in weekdays while they spend time 
mostly in doing sports (40.6 %), listening to music (39.6%), surfing in the internet (39.6 %) and reading books (37.7 
%) at weekends. There is no significant gender differences in many of the items both for weekdays and weekends 
except sports (F2(1,17)=4.470; p=.000 (a) ; F2(1,17)= 3.951; p=.000 (b)) and hanging out (F2(1,17)= 9.376; p=.002 (a) ; 
(F2(1,17)= 1.082; p=.004 (b)). Male students (43.4 %) spend more time than females (7,2 %) and female students 
(30.9 %) spend more time than males (14.2 %) for weekdays where male students (40.6 %) spend more time than 
females (7,2 %) and female students (57,6 %) spend more time than males (36.8 %) for weekends.  
It was also important to see the students’ awareness of the activities at the university level so that they can 
attend or contribute to those activities. The students were asked whether they know about the activities at the 
university level or not and most of the students (77 % of the females and 70,8 % of the males) had a view about the 
social/leisure activities at the university in general. The students who have answered as “yes, I know the activities at 
the university”, mostly know about the short travel/trip activities such as ski camp at Ilgaz facility of the University 
or daily tours. Table 3 shows the percentages and chi square results. When we compare the results by gender and by 
activity, only sports activities showed significant differences (F2(1,4)= 7.371; p=.005). Males have more interest to 
sports activities than females.  
 
Table 3: Knowledge about the activities at the university level 
 
 Female Male F2 p 
At the university in general 77 % 70,8 % .946 .623 
Sports activities at the university 30,2 % 47,2 % 7.371 .005 
Artistic activities at the university 50,4 % 45,3 % .621 .255 
Travel/trip activities 66,2 % 57,5 % 1.914 .106 
  
The faculty have 20 students/social clubs and it was expected that the junior (third year) students are 
engaging in at least 1 of those clubs. However, the results revealed that although most of the students (71.9 % 
females and 69.8 % males) have knowledge about the clubs, their attendance levels are very low (Table 4).  
 
Table 4: Knowledge about the activities at the faculty level 
 
 female male F2 p 
Faculty clubs in general 71.9 69.8 .746 .688 
Ataturk Thought Club 6.5 5.7 .069 .507 
Museums for Children Club 0 1.9 2.644 .186 
Sharing with Children Club 4.3 0.9 2.465 .116 
Information and Communication Club 2.2 8.5 5.177 .024 
Philosophy Club 1.4 13.2 1.365 .000* 
Cinema Club 25,2 25,5 .003 .537 
Tolerance and Moral club  23 16 1.833 .116 
Folkdance club 23 16 .556 275 
Music club 13.7 11.3 .300 .364 
Special Education Club 5.8 8.5 .697 .279 
Theatre Club 20.1 12.3 2.680 .070 
Creative Drama Club 12.2 11.3 .048 .495 
Cebeci Young Women Club 5.0 1.9 1.685 .471 
EBF Newspaper Club 3.6 2.6 1.167 .216 
Children with Mask Club 5.0 2.8 .747 .300 
Preschool Education Club 6.5 1.9 2.902 .079 
Psychological Counselling and Guidance Club 17.3 14.2 .436 .316 
Social and Natural Environment Club 12.2 15.1 .423 .321 
Turkish Club 4.3 8.5 1.823 .140 
Yenikapi Science, Culture and Arts Club 6.5 5.7 .069 .507 
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Other - -   
  p<.005 
Most of the students know only about the most popular clubs such as cinema, folk dancing or theatre clubs, 
but they had little info about the rest such as Thought club, Museums for children club, etc.  53.2 % of the females 
and 58,5 % of the males are not members of any of the clubs/groups at the faculty and only 12.9% of the females 
and 10.4 % of the males are active members of those groups who attend regularly to the meetings and activities of 
the club. 2.9 % of the females and 14.2 % of the males (F2(1,22)=1.214; p=.002) are members of sport clubs outside 
the faculty but only the 2.8 % of the males and none of the females attend regularly. 7.2 % of the males and 14.2 % 
of the females are members of an environmental group where they do not attend to the meetings or activities 
regularly.  
 
3.1. The knowledge about civic institutions and main NGOs about youth work  
The second part of the questionnaire consisted of items questioning the knowledge of students about youth 
work including voluntary work.  60,4 % of the females and 67 % of the males do not have an opinion about 
voluntary work. 77,7 % of the females and 81,1 % of the males have not been any of voluntary work/project 
lifelong. 9,4 % of females and 16 % of males are not members of any NGOs. 2,9 % of females and 7,5 % of males 
who are members of an NGO are participating very often. 5 % of females and 6,6% of males participate sometimes, 
the rest do not participate in any kind of civic activity. The ones who participate find it joyful (24,5% females and 
28,3% males), educative (36% females and 36,8 % males) and they can communicate with other people through 
these NGOs (25,2 % females and 19,8 % males). The ones who participate find it joyful (24,5% females and 28,3% 
males), educative (36% females and 36,8 % males) and they can communicate with other people through these 
NGOs (25,2 % females and 19,8 males). Besides the fact that they are not members of NGOs, they have also little 
information about the biggest NGOs in Turkey that appreciate and implement youth work as seen in Table 5. There 
is no significant difference between genders in any of the above items. 
Table 5: The knowledge about civic institutions and main NGOs about youth work. 
 
 female male 
General Directorate of Youth and Sports 19,4 % 30,2 % 
Community Volunteers 21,6% 14,2 % 
Educational Volunteers 55,4 % 36,8 % 
Other - - 
 
In this study, there were 2 open-ended questions concerning the definitions of voluntarism and youth policy. Most of 
the students (78 %) did not answer these questions and the rest who have answered have felt to give a good 
description. There were only a little percent (% 4.6) of the answers that we can count as a good definition. This 
result reveals that most of the students of Faculty of Educational Sciences do not have an idea about what 
voluntarism and youth policies are.  
 
4. Discussion 
This research revealed that the students of Ankara University Educational Sciences Faculty have little 
engagement in terms of leisure and civic activities. They also have little knowledge about the civic institutions, 
actitivities and implementations on youth work and youth participation in Turkey. Besides, they have little 
knowledge what is meant by youth participation, youth policy and voluntary work. Thus, the curriculums, 
programmes and activities should be reviewed and strengenthed to make the future teachers more cabaple. 
Participation in practice has moved a long way in the past decade but, as is often the case in new ventures, each step 
forward alerts us to how much more we need to learn and understand to be effective whether as researchers, 
practitioners or policy-makers. Many studies show that young people are competent citizens who can create 
community change. They can join together, organize groups, plan programmes and participate in the decisions that 
affect their lives. They are exceptional in their efforts, and reflect emerging multicultural movements by young 
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people arising in disadvantaged communities. Teachers do the same. They have a strong impact on the on creating 
community change, especially in disadvanteaged regions, so future teachers should be equipped with strong 
characteristics including the civic engagements. In reviewing the current state of young people’s participation this 
paper highlights areas where further reflection on practice is required if civic engagement is to be meaningful to 
future teachers and effective in bringing about sustainable change in the community.  
It also suggests that the challenge for the next decade will be how to move beyond one-off or isolated 
consultations to a position where children’s participation is firmly embedded within organisational cultures and 
structures for decision-making—to offer genuine participation to children that is not an add-on but an integral part 
of the way adults and organisations relate to children. 
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